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shape young people after a certain image. This is the kind of political theology that the ed-
ucationalization of society always resorts to. The result is that schooling becomes very often
the continuation of politics by other means.
1t was therefore no coincidence that, in many countries, closing down schools was the last
thing people thought of to help reduce the spread of the coronavirus. The argument is that
youthful capital must grow and flourish at school, and what should be avoided is a situation
in which parents risk to be kept away from their (tele)work: after all, that would mean a dou-
ble loss. During the pandemic, an educational and economic reason of state quickly found
each other: the economy can continue to run when the younger generation is in school,
and it makes sense for the younger generation to be in school if the economy continiies to
run. In case of school and business closures, the option of distance learning and teleworking
was presented as a last resort. At that moment, it was up to families to invent new ways of
housekeeping to make the required multi-tasking possible. The grip on and intervention in
family life was probably never so far-reaching
Why was the silence of educational thinking about schools sometimes deafening in all this?
Why does the school often find a spokesperson in other scientific disciplines and much less
in those who claim to be concerned about it? Perhaps an impetus to answer that question
can be found by reversing the perspective: not try to explain the progressive instrumental-
ization of schools, but try to understand why educational thinking has shown little or no
resistance to this educationalization, To this end, it is interesting to make an analogy with
democracy. Spokespersons on behalf of democracy were also conspicuously absent during
the COVID-19 pandemic. As if there was an embarrassment to speak of democracy in times
of crisis and especially when a discourse of national salvation blurs the distinction berween
experts and politicians. In an analogous way, there may be an embarsassment to dwell on
the school when that same discoutse has already sealed the school’s fate as an instrument of
national salvation. As if dwelling on and thinking about democracy and school become irrel-
evant — maybe important, but bypassing the subject. It is definitely an irrelevance that at least
the author of this text has experienced himself. Is this experience also a rediscovery?
The measures following the health crisis have had an interesting side effect: all kinds of
rediscoveries. First of all, of course, the rediscovery of what is suddenly no longer possible:
the value of on campus education as a result of distance learning, the meaning of working at
the office after a long period of working from home, or the value of face-to-face encounters
during these times of virtual meetings. Maybe such a wave of rediscovery is not specific to
this particular crisis, but characteristic of any crisis. '"The measures taken in response to the
crisis have also enabled another rediscovery; re-secing and re-appreciaring the richness in
what has always been there. Rediscovery and re-evaluation go hand in hand here. The redis-
covery of the richness of family life through the obligation to stay at home and to work at
home, of local nature through the prohibition of all kinds of cultural activiries, of the im-
portance of taking care of oneself in caring for others by climinating normal social manners.
With Hannah Arendt (1958/2006, 174) we could say that it is precisely in a crisis situation,
and therefore at the moment that something is about to disappear, that something shows
itself and, as it were, can be rediscovered.
What may also be rediscovered today is that educational thinking is not a discipline or has
no discipline because educational thinking is concerned with what itself has no ground. For
this, we join Jacques Ranciére, who speaks in a similar way about the political and democ-
racy. Rancitre states that democracy is the equal and anarchic condition of the existence of
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power that is specifically political, but that it is precisely for that reason also the conditiop
thar the exercise of power continually tries to tame or control and repress (Ranciére 2017, 8).
Dermocracy thus is the name for a polemical issue and even a scandal for what is at stake is gy,
exercise of power by those who have no entitlement to exercise power — “the power of wh.
ever” (Ranciére 2009, 10), Democracy is not grounded in equality, but is always a seizure of
power in which equality manifests itselfin an act of freedom. No qualification, learned com-
petency or justification is needed for that acr, We Propose to strike a parallel between “de.
mocracy” and “school”: wha school means for learning is what democracy means for power,
Starting from here, “school” is not 4 learning institution or organization, but is the equal and
erratic condition of the existence of power that is specifically educationa] (see also Ranci¢re
1988). The notion “school” then refers to mode of learning that is radical for it starts from
freedom and equality: it assumes every-body can become capable of every-thing, This can
also be formulated as follows: “schoo|” refers to a mode of learning based on the assumption
that there is no predetermined (natural or social) destiny, and “school” offers exactly time
and space to find or shape one’s destiny (see also Masschelein/Simons/Larrosa 2019),

If this makes sense, then we must recognize that school, like democracy, is the name for a
polernic issue. The scholastic form of learning can then casily be used in 4] kinds of national
salvation projects and schools are gladly used in the process of educationalization. The price,
of course, is that in determining the destination or the furure for young people, the assump-
tions of freedom and cquality are omitted. ‘This is evidenced in the ambition for keeping
schools open in times of crisis, but even more clearly in arguments to replace “slow” school
education for the coming period with “fast” personalized online learning trajectories in order
to speed up learning, reduce the learning losses and save the nation. In this context, even
if it is barely talked about, “school” continues to remind of the assumption that everyone

the slow place and time that we give young people to look for a destination themselves, The
COVID-19 crisis — with the plea to keep schools open and limit the loss of 2 gencration
— may lead us to rediscover thar ¢ducational thinking is indebted to the assumptions of free-

educational thinking is always quickly passed by and drowned out by scientific disciplines
that must not telare to those assumptions of freedom and equality; that can avoid polemical
issues and that can approach schools as mere objects or instruments. If this makes sense,
then the corona crisis first and foremost makes us rediscover a tension in the epistemnolo-
gical self-understanding of educational thinking. On the one hand, as soon as educational
thinking wants and dares to give a voice to the school, it will ahways have to bring the hope
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Ethan Hutt
The sickness in our schools: Corona and the

logic of Human Capital

An old New Yorker cartoon has come to my mind repearedly over tl‘}llc lalcsét11 xluzet gn;lllt‘}:h z:st It;lr:
talked with colleagues, students, and the occasional reporter wh.o as & 5 1o s what the
demic will mean for American education. The cartoon depicts a Godz ke monster
e vih gh a city. Smoke billowing in the background, the monster holds a decap
it shyscraper in one:ti:law and the other is about to create @ marching palr..On. the city
- ;leSC“fP,: L;na hem. Cars have been swallowed up by a wave of pec_nplc ﬂef:lng m.paml(l:.
;:i‘:e fz:cg;imd, Zt the head of the fleeing crowd, an cxaspcratcc.i man 11,:’1 asuit and de yells
out to his colleague, “Just when citywide reading scores Wefl:f: Edgm%ot:;:l. P
Nothing ruins a joke like explaining it, but every dcta.ﬂ of the car _dcalptime i
ruing the unfortunate timing of the beast’s arrival (a: if there was an i ey e
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to set them against the backdrop of an actually unfolding catastrophe?
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